
  
 

 

This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License. 

Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license. 

 

 

Grade 3: Module 3A: Unit 2: 
Overview 
CCI Enhanced Module (Williamsville Central Schools), June 2015 



 

 

GRADE 3: MODULE 3A: UNIT 2: OVERVIEW 

Reading Like a Writer: 

Crafting Imagined Scenes of Peter Pan 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M3A:U2: Overview  •  November 2013 

CCI Enhanced Module (Williamsville Central Schools) June 2015  •  2   
 

 

Unit 2: Reading Like a Writer: Crafting Imagined Scenes of Peter Pan 

 

In Unit 2, students will look at Peter Pan through the lens of a writer. They will 

examine the author’s craft, specifically the use of dialogue and how the author uses 

vivid language to describe action. Students will then write their own imagined scene 

about Peter Pan, using their choice of two prompts. In the mid-unit assessment, 

students will write an on-demand imagined scene from a new prompt, applying 

their writing skills to a new scene. This assessment mirrors the writing instruction 

in this unit and asks students to apply those skills independently. The mid-unit 

assessment addresses their ability to craft a narrative scene. The prompt for the 

assessment requires students to connect to their reading and apply their knowledge 

of the character’s motivations, feelings, and actions to help them imagine and write 

their scene. This is a writing assessment and is not intended to assess their reading 

of Peter Pan. Rather, they draw on their experiences reading and writing about 

Peter Pan to support their on-demand writing. This narrative writing task centers 

on NYSP12 ELA Standard W.3.3 

In the second half of Unit 2, students continue to consider how authors capture 

readers’ imaginations by reading and performing Readers Theater. They turn their 

attention to specific scenes of a script based on J.M. Barrie’s original 1904 play—

Peter Pan; or The Boy Who Wouldn’t Grow Up—and compare those to scenes from 

their edition of Peter Pan. Students also will build fluency through Readers 

Theater, reading aloud and re-enacting excerpts from the Peter Pan script. (As an 

extension, students may perform their Readers Theater scenes for a real audience.) 

The End of Unit 2 Assessment has two parts. In Part 1, students read a script, 

analyzing it to plan for how they will deliver their lines. In Part 2, students perform 

their lines of a dialogue as a fluency assessment (while the teacher reads the other 

part and stage directions). The end of unit assessment centers on NYSP12 ELA 

Standards RL.3.3 and RF.3.4. 

 

Guiding Questions and Big Ideas 

• How do writers capture a reader’s imagination? 

• Authors develop characters using vivid description to help the reader imagine the character and to bring the character to life.  

• Authors make intentional choices to capture their reader’s imagination.  

• Classic stories are told in different ways over time.  

• Readers have differing opinions about the texts they read and support their opinions with evidence from the text. 

 

Text 

1. J.M. Barrie, Peter Pan, retold from the original by Tania Zamorsky, illustrated by Dan Andreasen, Classic Starts series (New York: Sterling Publishers, 2009), ISBN: 

978-1-4027-5421-0. 
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Summary of Enhancements through Common Core Institute, Jan. – June 2015 (Williamsville Central School District)  

All units Family Newsletters 

New “Supplemental Materials” section listing optional use materials 

Additional teaching notes pertinent to scaffolding 

Adjusted timing within lessons 

Scaffolding to better support struggling learners 

Revised homework assignments (more directly tied to lessons) 

Homework assignments are now lesson documents 

Additional ideas placed within “Meeting Student Needs” 

Cosmetic improvements to layout and design of all lesson documents – more “student-friendly” 

Additional anchor charts and student charts 

Samples of anchor charts 

Sentence frame charts and cards 

Alternate versions of Where/When/Who/What recording forms and Text-dependent Questions that provide sentence frames 

Sample Where/When/Who/What documents for all chapters 

Various support materials related to vocabulary building, conversation, evidence based answers 

More teacher-facing documents 

Writing lines added to boxes on student documents 

Sample answers documents for most student work 

Technology integration suggestions 
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Summary of Enhancements through Common Core Institute, Jan. – June 2015 (Williamsville Central School District)  

Unit 2 Unit is now 17 lessons 

Reduced the number of occurrences when chapters were required to be read for homework 

Introduced Chapter Reading Task cards that can be posted (or distributed) to assist students with independence during partner work 

Added “When” to the Where/Who/What to address the other aspect of setting dealing with time 

Inclusion of a “Word Buddy” document for every chapter that provides students with a resource to address some of the challenging chapter vocabulary 

Optional text-dependent question work for each chapter (with alternate version that uses sentence starters) 

Answer documents for text-dependent questions (for teacher reference) 

Quick Writes included for many lessons (taken from back of Classic Starts edition of Peter Pan) 

Partner reading supports 

Additional images are available for the carousel of Images (lesson 1) 

Improved usability of recording forms 

Work Step charts to post (or distribute) to aid students 

Optional resource for scene planning: Somebody-In-Wanted-But-So-Finally 

Chapter 11 is read with strategic pause points with embedded discussion prompts (lesson 6) 

Chapter 12 is a partner-read with the chapter chunked (lesson 6) 

Alternate Thoughts and Feelings recording form has excerpts identified and pre-recorded (lesson 7) 

Addition of Guide to Using Quotation Marks (lesson 7; for student reference) 

Extended work on using quotation marks in dialogue: mini-lesson->guided practice->partner practice->individual practice->homework follow-up 

(lesson 10) 

Creation of “I Am/Who Is” cards for a celebratory game to mark the end of the reading of Peter Pan 

Improved organizer and writing paper for mid-unit assessment 

Readers Theater scripts made more reader-friendly 

Annotated versions of Readers Theater scripts that include simple translations of challenging vocabulary in stage directions 
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Mid-Unit 2 Assessment Writing: New Imagined Scene from Peter Pan 

Students will write a newly imagined scene from Peter Pan, responding to this prompt: “Imagine a scene in which Captain Hook and 

Peter are on the pirate ship. They are battling for some treasure that the lost boys found on Neverland. Peter wants his treasure back, 

and Captain Hook doesn’t want to give it to him. What would happen? Describe what Peter would do to get back his treasure from 

Captain Hook.” Note that this is a writing assessment. Students must draw on their experience reading Peter Pan and apply their 

knowledge of the character’s motivations, feelings, and actions to help them imagine and write their scene; the prompt is not designed 

to formally assess students’ reading of Peter Pan. This assessment centers on NYSP12 ELA Standards W.3.3 and W.3.4. 

End of Unit 2 Assessment Reading Fluency: Reading a Scene from Peter Pan  

The End of Unit 2 Assessment comprises two parts. It is designed to mirror the work that students have done reading their scenes for 

Readers Theater in Lessons 11–14. In Part 1, students read the script and prepare for their read-aloud. They circle or underline words 

that describe the character’s feelings, and then consider how they will bring their character’s feelings to life when they read the text 

aloud. In Part 2, students read aloud a portion of the “Come to Neverland!” script. They read the lines for one character as a fluency 

assessment. (The teacher will read aloud the lines for the other character.) This assessment centers on NYSP12 ELA Standards RL.3.3 

and RF.3.4. 

 

Summary of Performance Task 

To show their growing expertise as readers and writers, students will write a brief summary paragraph about Classic Starts edition of Peter Pan as well as write an 

opinion paragraph about an interesting character from the text.  Both paragraphs will be part of a book jacket that includes an illustrated cover. 

 

Students will respond to this two-part prompt:  

“After reading Peter Pan, write a summary paragraph of the book as well as an opinion paragraph that answers the question: ‘Who is an interesting character from Peter 

Pan? What makes them interesting?’ Choose one character to focus on. Use specific evidence from the Classic Starts edition of Peter Pan to support your claim. Be sure 

to include the specific character vocabulary words you have been gathering. Place both paragraphs within an illustrated book jacket.”  

This two-part assessment centers on NYSP12 ELA CCLS RL.3.3, RL.3.5, W.3.1, W.3.2, W.3.4, W.3.5, L.3.1, L.3.2, and L.3.3. 

Format 

Book jacket with two written paragraphs, as well as illustrated cover 
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Student-Friendly Performance Task Invitation Description 

Create a book jacket to go with your Unit 3 writing. After reading Peter Pan, write a summary of the book.  The summary will go on the back of your book jacket. Then 

write an opinion paragraph that answers the question: ‘Who is an interesting character from Peter Pan? What makes them interesting?’ Choose one character to focus 

on. Use specific evidence from the text to support your claim. The opinion paragraph will go on the inside of your book jacket. On the front cover of your book jacket, will 

be an illustration of the character you wrote about in your opinion piece. 

Key Criteria for Success (Aligned with NYSP12 ELA CCLS) 

Below are key criteria students need to address when completing this task. Specific lessons during the module build in opportunities for students to understand the criteria, offer 

additional criteria, and work with their teacher to co-create an understanding of the expected performance level by which their work will be critiqued and formally assessed. 

The summary writing will include: 

• A summary paragraph that relates the important characters and events of the Classic Starts edition of Peter Pan. (W.3.1) 

• Specific evidence from the text that describes the key events of the story. (RL. 3.3) 

• An introduction and conclusion sentence to start and end the summary. (L.3.1) 

• Both simple and compound sentences to relate the important information of the story. (L.3.1) 

• Vivid and precise verbs to describe the actions of the important characters. (L.3.3) 

• Correct conventions: capitalization, punctuation, and grade-level words spelled level correctly. (L.3.2) 

• A completed summary piece that demonstrates “craftsmanship.” This means that your paragraph matches all of the criteria established by the class. (W.3.5) 

The opinion writing will include: 

• An opinion paragraph that describes an interesting character from Peter Pan. (W.3.1) 

• Specific evidence from the text that describes your character’s traits, motivations, and actions (RL. 3.3) 

• Accurate use of the words chapter and scene when describing the parts of the text that show why the character you chose is interesting. (RL.3.5) 

• Use of conjunctions and varied sentences. (L.3.1) 

• Correct conventions: capitalization, punctuation, and grade-level words spelled level correctly. (L.3.2) 

• Vivid and precise words to describe your character. (L.3.3) 

• A completed opinion piece that demonstrates “craftsmanship.” This means that your paragraph matches all of the criteria established by the class. (W.3.5) 

• A high-quality illustration or digital picture that accurately portrays your Peter Pan character for the front of your book jacket. (W.3.2a) 
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This unit is approximately 3-3.5 weeks or 17 sessions of instruction. 

 

In Unit 2, students will sometimes need to do follow-up work related to the chapters read in the lesson as homework. These assignments also serve to keep parents/family 

members attuned to the work being done in school. On one occasion students will have to read a chapter on their own for homework or at another period of the school day. 

On several occasions students are asked to reread chapters at home and complete brief follow-up tasks related to the chapter or lesson focus. If students read chapters 

during another part of the school day, encourage them to read with their reading partners. If they are reading these chapters for homework, encourage them to read the 

chapter out loud to a family member if possible. The “Word Buddy” vocabulary support documents are available for all chapters. Optional text-dependent questions are 

available for all chapters in two versions, one that provides students with sentence starters.  

 

Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 

Assessment 

Lesson 1 A Close Look at Setting: 

Getting Lost in Neverland 

• I can answer questions using specific details 

from literary text. (RL.3.1) 

• I can craft narrative texts about real or 

imagined experiences or events. (W.3.3) 

• I can document what I learn about a topic 

by taking notes. (W.3.8) 

• I can take notes into categories while 

studying images of Neverland.  

• I can answer questions using details from 

quotes from Peter Pan. 

• Taking Notes: Getting 

Lost in Neverland 
recording form  

• Quotes from Peter Pan: 
Picturing Neverland 

recording form  

• Exit ticket: My Neverland 

Lesson 2 Figurative Language: Looking 

Closely at Author’s Craft in 

Peter Pan  

• I can analyze the meaning of figurative 

language and complex words/word 

relationships. (L.3.5) 

• I can describe the difference between literal 

and nonliteral meaning of words and 
phrases in context. (L.3.5) 

• I can analyze the meaning of figurative 

language in Peter Pan. 

• Conferring notes during 

independent reading 

Lesson 3 Planning a Sequence of 
Events: Narrative Writing of a 

Scene in Neverland 

• I can craft narrative texts about real or 
imagined experiences or events. (W.3.3) 

a. I can establish a situation.  

a. I can introduce the narrator and/or 

characters of my narrative.  

a. I can organize events in an order that 

makes sense in my narrative. 

• I can describe features of a model narrative 
text to help me plan my own writing.  

• I can plan a sequence of events for my own 

narrative story set in Neverland. 

• Narrative Scene Plan 
recording form 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 

Assessment 

Lesson 4 Drafting an Imagined 

Narrative: Scenes from 

Neverland, Part 1 (Events 1 
and 2) 

• I can craft narrative texts about real or 

imagined experiences or events. (W.3.3) 

a. I can establish a situation.  

a. I can introduce the narrator and/or 

characters of my narrative.  

a. I can organize events in an order that 
makes sense in my narrative. 

• I can study a model narrative to develop 

criteria for my own writing.  

• I can write a draft of my Neverland scene in 

which I create the situation and introduce 

the problem. 

• Students’ draft scenes 

• Exit ticket 

Lesson 5 Drafting an Imagined 

Narrative: Scenes from 

Neverland, Part 2 (Events 3 
and 4) 

• I can craft narrative texts about real or 

imagined experiences or events. (W.3.3) 

a. I can use dialogue to show the actions, 

thoughts, and feelings of my characters.  

a. I can use descriptive words to show the 

actions, thoughts, and feelings of my 

characters.  

b. I can write a conclusion to my narrative. 

• I can use dialogue and action to draft the 

events of my Neverland scene.  

• I can write a conclusion for the draft of my 

Neverland scene. 

• I can respectfully give feedback on a peer’s 

writing and receive feedback to make my 

writing better. 

• Students’ draft scenes 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 

Assessment 

Lesson 6 Reading Like a Writer: 

Looking for Words and 

Phrases That Show a 

Character’s Thoughts, 

Feelings, and Actions 

• I can explain how a character’s actions 

contribute to the events in the story.  

• I can determine the meaning of words 

using clues from the story.  

• I can craft narrative texts about real or 

imagined experiences or events.  

a. I can use descriptive words to show 

the actions, thoughts, and feelings of 
my characters. 

• I can document what I learn about a topic 
by taking notes.  

a. I can sort evidence into provided 
categories. 

• I can identify words and phrases the 

author uses to show the character’s 

thoughts and feelings.  

• I can identify the setting, characters, 
and events of Chapters 11 and 12 of 

Peter Pan. 

• Character Thoughts and Feelings 

recording form  

• Where/When/Who/What recording 

form 



 

 

GRADE 3: MODULE 3A: UNIT 2: OVERVIEW 

Calendared Curriculum Map: 

Unit-at-a-Glance 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M3A:U2: Overview  •  November 2013 

CCI Enhanced Module (Williamsville Central Schools) June 2015  •  10   
 

 
 

Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 

Assessment 

Lesson 7 Revising for Dialogue: 

Examining How an Author 

Develops a Character’s 

Feelings  

• I can craft narrative texts about real or 

imagined experiences or events. 

a. I can establish a situation. 

a. I can introduce the narrator and/or 

characters of my narrative. 

a. I can organize events in an order 

that makes sense in my narrative. 

b. I can use dialogue to show the 

actions, thoughts, and feelings of 

my characters. 

b. I can use descriptive words to show 

the actions, thoughts, and feelings 
of my characters. 

c. I can use transitional words and 
expressions to show passage of 

time in a narrative text. 

d. I can write a conclusion to my 

narrative. 

• I can use conventions to send a clear 

message to my reader.  

a. I can use commas and quotation 

marks in dialogue. 

• With support from peers and adults, I 

can use the writing process to plan, 

revise, and edit my writing.  

• I can use a variety of words instead of the 

word said to show my character’s feelings.  

• I can revise my scene to include dialogue. 

• I can use quotation marks in the dialogue 

of my scene. 

• Lesson 6 homework 

• Students’ draft scenes with dialogue 

revisions  

• Exit ticket 



 

 

GRADE 3: MODULE 3A: UNIT 2: OVERVIEW 

Calendared Curriculum Map: 

Unit-at-a-Glance 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M3A:U2: Overview  •  November 2013 

CCI Enhanced Module (Williamsville Central Schools) June 2015  •  11   
 

 
 

Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 

Assessment 

Lesson 8 Reading Like a Writer: Looking 

for Vivid and Precise Verbs in 

Chapter 14 

• I can explain how a character’s actions 

contribute to the events in the story.  

• I can craft narrative texts about real or 

imagined experiences or events.  

b. I can use descriptive words to show the 

actions, thoughts, and feelings of my 
characters. 

• I can use grammar conventions to send a 
clear message to a reader or listener.  

a. I can explain the functions of nouns, 
pronouns, verbs, adjectives, and 

adverbs. 

• I can document what I learn about a topic 

by taking notes. (W.3.8) 

a. I can sort evidence into provided 

categories. 

• I can identify vivid and precise verbs in 

Chapter 14 of Peter Pan.  

• I can identify the setting, characters, and 

events of Chapter 14 of Peter Pan. 

• Lesson 7 Homework 

• Vivid and Precise Verbs 

recording form  

• Where/When/Who/What 

recording form  

• Exit ticket 

Lesson 9 Revising Scenes: Using Words 

That Work—Vivid and Precise 
Verbs 

• I can craft narrative texts about real or 

imagined experiences or events.  

b. I can use descriptive words to show the 

actions, thoughts, and feelings of my 
characters. 

• With support from peers and adults, I can 
use the writing process to plan, revise, and 

edit my writing. 

• I can document what I learn about a topic 

by taking notes. (W.3.8) 

a. I can sort evidence into provided 

categories. 

• I can revise one part of my scene to 

include vivid and precise verbs. 

• I can identify the setting, characters, and 

events of Chapter 15 of Peter Pan. 

• Students’ draft scenes 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 

Assessment 

Lesson 10 Looking Carefully at 
Conventions: Reviewing 

Quotation Marks (and 

Reading Chapter 16) 

• I can identify the main message or lesson of 
a story using key details from the text.  

• I can use dialogue to show the actions, 

thoughts, and feelings of my characters.  

• I can use conventions to send a clear 
message to my reader.  

• With support from peers and adults, I can 
use the writing process to plan, revise, and 

edit my writing.  

• I can identify the setting, characters, and 
events of Chapter 16 of Peter Pan.  

• I can accurately use quotation marks in my 

dialogue. 

• I can use beginning and ending punctuation 
marks within dialogue. 

• 5Ws recording form for 
Chapter 16 

• Students’ edited draft scenes 

Lesson 11 Finishing Peter Pan and 

Looking Carefully at 
Conventions: Editing Our 

Scenes 

• I can craft narrative texts about real or 

imagined experiences or events.  

• I can use conventions to send a clear 

message to my reader.  

• With support from peers and adults, I can 

use the writing process to plan, revise, and 

edit my writing.  

• I can accurately use quotation marks in my 

dialogue. 

• I can use beginning and ending punctuation 

marks accurately. 

• I can use the Character Word Wall and my 

vocabulary recording forms as a resource to 
spell character action and feeling words 

accurately. 

• Students’ edited draft scenes 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 

Assessment 

Lesson 12 Mid-Unit Assessment: On-
Demand Writing: Crafting a 

New Scene 

• I can craft narrative texts about real or 

imagined experiences or events.  

a. I can establish a situation. 

a. I can introduce the narrator and/or 

characters of my narrative. 

a. I can organize events in an order 

that makes sense in my narrative. 

a. I can use dialogue to show the 

actions, thoughts, and feelings of 

my characters. 

b. I can use descriptive words to show 

the actions, thoughts, and feelings 

of my characters. 

b. I can use transitional words and 

expressions to show passage of 

time in a narrative text. 

c. I can write a conclusion to my 

narrative. 

• With support from peers and adults, I 

can use the writing process to plan, 

revise, and edit my writing.  

• I can write a new imagined scene in Peter 
Pan. 

• I can use dialogue in my scene. 

• I can describe my characters’ feelings and 

actions with vivid and precise words. 

• Mid-Unit 2Assessment Part A: 
Planning Page 

• Mid-Unit 2 Assessment Part B: 

Writing an Imagined Scene 

between Peter and Hook  

• Mid-Unit 2 Assessment: 

Tracking My Progress 

Lesson 13 Learning from a New Type of 

Literature: An Introduction to 

Readers Theater Scripts 

• I can describe the characters in a story 

(traits, motivations, feelings).  

• I can use literary terms to describe parts 
of a story or poem (e.g., chapter, scene, 

stanza).  

• I can read third-grade level texts with 

fluency.  

• I can identify characteristics of Readers 

Theater by reading The Birds Leave the 

Nest script. 

• I can describe how to bring the characters 

in Chapter 4 of Peter Pan to life based on 

their feelings and actions. 

• Bringing Characters to Life 

recording form 

• Venn diagram (whole class) 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 

Assessment 

Lesson 14 Staging a Readers 

Theater: The Birds Leave 

the Nest, based on 

Chapter 4 of Peter Pan 

• I can use a variety of strategies to determine 

the meaning of words and phrases.  

• I can read third-grade level texts accurately 

and fluently to make meaning.  

• I can identify the meaning of words in The 

Birds Leave the Nest script. 

• I can read the script The Birds Leave the 

Nest with fluency. 

• Fluent Reading Criteria 

checklist 

Lesson 15 Characters’ Feelings and 

Reading Fluency: The 

Mermaid Lagoon, based 

on Chapter 9 of Peter 

Pan 

• I can describe the characters in a story 
(traits, motivations, feelings). 

• I can use literary terms to describe parts of a 
story or poem (e.g., chapter, scene, stanza).  

• I can read third-grade level texts accurately 
and fluently to make meaning. 

• I can describe how to bring the characters in 
Chapter 9 of Peter Pan to life based on their 

feelings and actions.  

• I can read the script The Mermaid Lagoon 

with fluency. 

• Bringing Characters to Life 
recording form 

• Fluent Reading Criteria 
Checklist 

Lesson 16 Staging a Readers 

Theater: The Mermaid 

Lagoon, based on 

Chapter 9 of Peter Pan 

• I can use a variety of strategies to determine 
the meaning of words and phrases.  

• I can read third-grade level texts accurately 
and fluently to make meaning.  

• I can identify the meaning of words in The 
Mermaid Lagoon script. 

• I can read the script The Mermaid Lagoon 
with fluency. 

• Fluent Reading Criteria 
Checklist 

Lesson 17 Planning and 

Performing: Beginning 

the End of Unit 2 
Assessment 

• I can describe the characters in a story 

(traits, motivations, feelings).  

• I can read third-grade level texts accurately 

and fluently to make meaning.  

• I can describe how to bring the characters in 

the Come to Neverland! Readers Theater 

script to life based on their feelings and 
actions.  

• I can read the Come to Neverland! Readers 
Theater script with fluency. 

• End of Unit 2 Assessment , Part 

1: Planning for Fluent Reading 

• End of Unit 2 Assessment Part 

2: Fluent Reading of the Come 

to Neverland! Script (based on 
the Fluent Reading Criteria 

Checklist) 

• End of Unit 2 Assessment: 

Tracking My Progress 
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Crafting Imagined Scenes of Peter Pan 
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Optional: Experts, Fieldwork, and Service 

Experts: 

• Bring in a drama teacher for students to work with for their Readers Theater scripts. 

Fieldwork: 

• Take the class to see a live production of a children’s play. 

Service: 

• N/A 

 

Optional: Extensions 

• Provide an audience for students to perform their Readers Theater scripts. Collaborate with a drama teacher for students to create short skits of their scripts. 

 

 


